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RECOMMENDATION

That the Board of Education approves, as reviewed by the Board’s
Curriculum Committee, the College Board, Pre-AP curricula,
SoringBoard.

The Office of Secondary English Language Arts proposes to expand the
use of the College Board, Pre-AP curriciBaingBoard by integrating it
into the BCPS Grade 9 English curriculum. It is currently integrated into
the Grade 8 Language Arts curriculum. The objective for the expanded
use of theSpringBoard curriculum is to provide a solid transition to bridge
middle and high school students; ensure alignment with Maryland's
adoption of the Common Core Standards; increase rigor through the
addition of Pre-AP and AVID strategies; and increase attendance and
achievement in high school AP classes. In addition, the integrated
curriculum includes multiple suggestions for differentiating content,
process and product; a clear alignment between objectives, lessons,
resources and assessments; and the integration of technology.

Attachment | — Unit 1 Overview
Attachment Il — Unit 2 Overview
Attachment Ill — Unit 3 Overview
Attachment IV — Unit 4 Overview
Attachment V — Unit 5 Overview















Attachment IIT : DRAFT Office of Secondary English Language Arts

Dnit 3 Overview
DRAFT

' Grade/Content Area | Grade 9 English
! Concept Coming of Age £
¢ Unit Title Exploring Poetic Voices

To develop the skills and knowledge to analyze and craft poetry
To analyze the function and effects of figurative language
To write original poems that reflect personal voice, style, and an understanding of poetic clements

To write a style analysis essay
To present an oral interpretation of a poem
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' Rationale Poetry surrounds students every day, often in forms that are unrecognizable to them: popular music,
biliboards, and advertising jingles. Making students savvy interpreters and enthusiastic writers of poetry is the ;
goal of this nnit. 3

St

Contextualizing Unit Three, SpringBoard states, “This unit continues the coming-of-age thematic concept by
examining diverse perspectives on societal issues, life experiences, community outlook, rites of passage, and
character development. Poetry most poignantly conveys the power of words, of feelings, and of images to
address issues of importance to writers through their unique stylistic choices. A deep understanding of the
function and effect of stylistic techniques empowers studenits to emulate the style of a published author and, in
turn, develop a signature style in their own poetry. By studying poetry intensely and writing their own,

| students will begin to see their emerging voices in the literary community and make their contribution

; alongside other poets.”
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The QOdyssey, by Homer, is the companion text to this unit. A touchstone of western literature, the Odyssey is
a source for myriad literary allusions students will encounter as they read through the canon of English ;
literature. The archetypal hero and the hero’s journey will be explored through a careful reading of this
important text.

The teacher should keep in mind that this unit includes suggestions for meeting the stated objectives. The
teacher should adjust the lessons based on the needs of his or her students; however, all objectives should be
covered by the end of the unit.

' Unit Summary In this unit, students will discover voice, a very powerful tool, and they will be exposed to a variety of poetic

voices that explore coming-of-age issues. Furthermore, they will analyze how poetry frees an artist to express l
perspectives on personal experiences, community, and societal issues.
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The Odyssey and Activities 3.1-3.11 are woven together in the first 17 lessons to sharpen students’ ability to ~ :
read, interpret, and critique poems. The lessons explore the function and effect of poetic devices. In addition, |
the lessons allow students to gain a sense of how specific poetic language reinforces ideas and themes.

As the first half of the unit ends, the lessons direct students to construct an anthology that showcases a
collection of their original poems. These poems will emulate either the style and themes of Homer or the

| other poets read and discussed in the first 17 lessons. This activity, Embedded Assessment 1: Creating a
Poetry Anthology, gives students the opportunity to reflect on and critique the stylistic choices they make as
writers.

During the second half of the unit, students will be focusing on completing Embedded Assessment 2.

i Analyzing and Presenting a Poet. In lessons 18-32, students will choose a published author whose signature

style speaks to them. This author will have written at least one poem that references The Odyssey. Asthe

: lessons direct the students’ analysis of this writer’s work, students will distinguish among a thematic concept,

i the subject of a text, and a theme. The lessons foster the students’ understanding of when, why, and howto ¢
use strategies to interpret and critique a poet’s work. Some research will be included to allow for further 3

interpretation and understanding of the poets’ work. ;

The final lessons of the unit direct the students in a literary analysis essay which explains the poet’s themes ’1
i and style. The lessons allow students to create complex thesis and topic sentences, and embedded quotations. §
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The final lessons of the unit instruct students in a presentation of a poem of their choice through an oral i
interpretation and explication. [

i
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The teacher should keep in mind that this unit includes suggestions for meeting the stated objectives. The
teacher should adjust the lessons based on the needs of his or her students; however, all objectives should be 1
covered by the end of the unit. ' ]
MSC Alignment Standard 1: The student will comprehend and interpret a variety of print, non-print, and electronic texts, and
other media. “
Standard 2: The student will analyze and evaluate a variety of print, non-print, j
and electronic texts, and other media. ;
Standard 3: The student will compose in a variety of modes by developing content, employing specific :
forms, and selecting language appropriate for a particular audience and purpose.
£ Standard 4: The student will control language by applying Standard English in writing and speakmg and g
making effective language choices.
Standard 5: The student will communicate orally in a variety of situations, for different audiences and
purposes, and in different formats.
: ATM Objectives and | Students will
; KSIs (Knowledge/ +  Apply pre-reading and listening strategies in order to prepare for reading and discussing text, !
i Skills/ Indicators) o Predict the contributions of text features (e.g,., sidebars, time lines, charts, subheadings, ;
3 diagrams, illustrations, photographs) to the meaning of the text. !
o Connect appropriate experiences and prior knowledge about the topic, author, or type of
material to the text.
o Identify topies of discussion that may enhance a reader’s understanding of the text.

IR RPEE L R TORRP AL L St

Fm

»  Apply after-reading strategies in order to confirm understanding after reading, viewing, and/or !
listening to a fext. !

o Paraphrase and/or summarize significant ideas in a text or across texts. i

o Compare/contrast, draw conclusions from, and synthesize significant ideas in a text or across |

texts.

¢  Apply during-reading strategies while reading, viewing, and/or listening to a text. i
o Analyze relationships between and among ideas within the text and/or relevant prior
knowledge.

s  Apply knowledge of word meaning, context, structure, and origin when reading text in order to {
define unfamiliar words.

o Determine the meaning of above-grade-level words, multiple-meaning words,

colloquialisms, idioms, and other words and phrases as they are used in context. i

o Differentiate between the denotative and connotative and the literal and figurative meanings

of words, including idioms and colloquialisms.

s  Explain how literary elements in classical and contemporary narrative texts contribute to
meaning.
o Determine the significance of characters® defining traits, motivations, and developments
throughout the text as each contributes to the meaning of a text.

s Analyze literary texts in order to determine the author's message or theme.
o Determine and/or explain the theme(s) found in a work of literature.

| ¢  Analyze organization, structure, and syntax in order to explain how they contribute to an
author’s purpose.

! o Determine and/or explain the significance of or rationale for the arrangement of ideas in a
particular way as it contributes to the author’s purpose.

i o Explain the effectiveness of organization, structure, and syntax in accomplishing a purpose.

‘ » Identify and explain how stylistic elements within given texts contribute to an author's purpose. 'a
: o Determine the tone or voice of a text or a portion of a text or across texts.
: o Determine and/or explain the significance of the following as each confributes fo the

Grade 9, Unit 3 . 2 Spring 2010
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author’s purpose: repetition and/or exaggeration, parallelism, allusion, analogy, figurative
language, imagery, symbolism; a particular speaker or point of view; transitions; choice of
details (e.g., specific examples, events, dialogue); and features of language that create tone
and voice. i
¢ Explain the effectiveness of stylistic elements in accomplishing a purpose. i
o Evaluate an author’s choice of words, phrases, and sentences for a particular audience or
effect, for a given purpose, to extend meaning in a context, or to provide emphasis.
o Distinguish among types of irony {e.g., verbal, situational, dramatic).

Distinguish connections between and among themes, ideas, and/or styles of two or more texts in
order to demonstrate comprehension of these texts.
o Analyze the similarities or differences in styles (e.g., formal, informal, conversational,
scholarly, journalistic, poetic) of two or more texts.

Evaluate the effect and usefulness of non-print texts, inclnding visual, aural, and ad electronic
media, when communicating ideas.
o Summarize, compare, draw conclusions about, and synthesize significant ideas between
print and non-print text,

i1

Apply previously tanght writing and speaking skills (developing a controlling idea, using a 5
logical structure, providing relevant and complete support or evidence, and including effective
rhetorical strategies) in order to engage the audience.
o Establish a focus or controlling idea (e.g., a thesis or argument, a judgment about a literary
character or text, a clear pomt of view on a topic).
o Incorporate an effective opening and closing.
o Use alogical organizational structure (i.e., a clear introduction, body, and conclusion)
appropriate to the subject, audience, and purpose.

Use pre-writing skills to generate and develop ideas for writing,
o Identify an appropriate prewriting strategy for a specific purpose or topic.

Ydentify, select, and organize ideas for specific audiences and purposes when writing.
o Select or delete information to suit a given purpose or audience.

Use revising and editing skills to enhance clarity, completeness, and effectiveness of written
assignments.

o Apply a variety of peer editing strategies to revise others® work for clarity, completeness, 5

and effectiveness and to edit others® work for correct grammar, usage, and mechanics.

Theme Statement/

Enduring o Throughout life’s journey, everyone faces obstacles that will teach individual and universal lessons.

Understandings Poetry provides a mechanism to convey these life lessons using literary and poetic devices to i
exemplify a theme in a concise and aesthetically pleasing manner. ;

Essential s  What is poetry? E

Question(s) o  What can a writer leam from studying an author’s craft and style?

Selection Titles SpringBoard Level Four text

{Textbook Elements of Literature

References) The Odyssey

Activities/ Strategies e  The student will preview the unit and introduce the genre of poetry and its distinctive elements

Grade 9, Unit 3

{structure, form, figurative language) and its universality.
The student will examine how the life and art of an author intersect in a poem to convey theme.
The stident will examine how the life experiences of a poet are reflected in his/her poetry.

The student will compose an autobiographical narrative to connect to their own collection of work for
Embedded Assessment 1. ‘

The student will reinforce his/her analytical skills by examining the function and effect of the stylistic |
technigues employed by published authors. ;

The student will deepen interpretive skills through the TP-CASTT strategy to analyze poetry for both |
content and style. ;

The student will use a strategy to analyze poetry for content and style free of teacher support.
3 Spring 2010
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s  The student will present an oral interpretation of his or her poem,
s The student will be guided through the process of selecting and researching a collection of work by a
single poet, and applying his/her analytical skills to it
« The student will review components of style analysis and guide through the prewriting and drafting
stages of Embedded Assessment 2.

Learning Visual X Auditory
Preferences X Kinesthetic B4 Tactile i
Field Dependent Active g
Field Independent X Reflective
|Z'2 Global B4 Sequential ;
Key Concepts
Lesson Titles Key Concepts/Big ideas MSC Alignment Brief Description or Overview
Addressed in Lessons Information
Literary devices 1.1.1,1.1.3,1.2.2, Students will contextualize prior knowledge
1 12.3,2.1.1 about key ideas and concepts.
Students will analyze the skills and knowledge
necessary for success in this unit.
Literary Devices 1.1.1,1.1.2, 1.1.4, | Students will write a poem expressing
2 Odyssey background 1.2.2,2.1.1,2.1.2, | perceptions of poetry.
3.1.1,3.1.3,5.1.2 Students will understand the process of
making meaning from a poem.
Students will be introduced to the background
of the Odyssey.

Characterization 1.2.1,1.22,2.1.1, Students will be introduced to Odysseus and

3 Literary Devices 2.1.2,3.1.1 characteristic traits of this epic hero.
Students will be introduced to the independent
reading and writing activities to be completed
in this unit.

Imagery 1.1.1, 1.1.3, 1.2.1, | Students will draft an autobiographical

4 Tone 1.22,2.1.1,2.1.2, narrative,
Characterization 3.1.1,323 Students will analyze a text for imagery and
Gerunds tone.
Students will review gerunds.
Voice 1.1.1,1.1.4, 1.2.1, Students will analyze a poem for voice,
5 Imagery 1.2.2,2.1.1,2.1.2, | imagery, and diction.
Diction 5.12 Students will create an original poem
emulating an author’s style and/or
. incorporating literary devices.
Voice 1.1.1, 1.1.4,1.2.1, Students will analyze a poem for voice,
) Imagery 1.2.2,2.1.1,2.1.2, | imagery, and diction.

Diction 323,512 Students will create an original poem
emulating an author’s style and/or
incorporating literary devices.

Poem Structure 1.1.3,1.2.1, 1.2.2, Students will analyze a poem’s structure.

7 2.1.2,3.1.1,3.2.3, | Students will interpret a poem, focusing on
511 musical devices.
Students will create a modern siren’s song.

Literary Devices 121,122,212 Students will analyze literary devices to aid

8 them in the comprehension of “Scylla and
Charybdis” and “Cattle of the Sun God”
excerpts from The Odyssey.

Students will work to reinforce various poetic
devices.

Hyperbole 1.2.1,1.2.2,2.1.2, | Students will identify and critique the function

9 Allusion 3.2.3,5.1.1 of hyperbole and allusion.

Students will create an original poem
emulating an author’s style.
Grade 9, Unit 3 4 Spring 2010
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Theme 1.2.2,1.24,2.1.1, | Students will analyze a poem to identify a
10 2.12,51.1,52.1 theme.
Students will create an original poem
emulating an author’s style.
QOdes 1.2.1,1.2.2,2.1.2, Students will analyze odes for figurative
11 Figurative Language 323 language.
Students will create an original ode emulating
an author’s style.
Figurative Language 1.2.1,1.2.2,2.1.2 Students will work to reinforce literary and
12 poetic devices to aid their comprehension of
the text.
Metaphor 1.2.1,1.2.2,2.1.2, | Students will analyze the function and effect
13 Symbol 3.2.3, of an extended metaphor.
Students will create a poem incorporating an
extended metaphor.
Drafiing 3.2.2,3.2.3, 3.2.5, Students will edit and refine selected poems
14 Revising 333,512 for a personal poetry anthology.
Editing
Annotating 212,322,325, Students will annotate selected poems for their
15 3.33,5.1.2 poetry anthologies.
Revising 2.1.2,3.2.2,3.2.3, | Students will revise poems for their poetry
16 Composing 32.5,33.3,5.1.2 anthologies.
Autobiography Students will compose an autobiography.
Composing 2.1.2,3.2.2,3.23, | Students will compose reflections for their
17 Organizing 3.2.5,33.3,5.1.2 poetry anthologies.
Publication Students will create covers for their poetry
anthologies.
Students will organize their poetry
anthologies.
Tone 1.1.2,1.1.3, 2.1.1, Students will compare two artists’ renditions
18 Style 2.1.2, 2.1.3,2.1.4 | of a single song to define and describe tone
and style,
Literary analysis 1.1.1,1.1.2, 1.1.3, Students will analyze a poem using TP-
15 Style 12.2,5.12 CASTT in preparation for the style analysis
£s5ay.
Literary analysis 1.1.1,1.1.2, 1.1.3, | Students will independentiy apply a poetry
20 Style 12.2,2.1.1 analysis strategy (TP-CASTT) in preparation
for the style analysis essay.
Literary analysis 1.2.1,1.2.2, Students will examine stylistic elements in an
21 Style 2.1.1,2.1.2 author’s work to complete a style chart about
Nikki Giovanni’s poetry.
Research 2.1.2,2.13 Students will locate and analyze poems by an
22 Literary analysis assigned poet.
Style
Research 21.2,2.13 Studenis will locate and analyze poems by an
23 Literary analysis assigned poet.
Style
Literary analysis 1.1.4,12.1,1.2.2, | Students will apply poetry analysis strategies
24 Style 2.1.1,2.1.2,323, | in order to identify the poet’s signature style.
5.1.2
Thesis statement 1.2.1,2.1.1,2.1.2, Students will construct a strong thesis
25 Style 3.1.2,3.23 statement identifying the signature style of a
poet.
Outline 321,322,521 Standents will compose an outline for the style
26 Style analysis essay.
Drafting 3.2.1,32.2,52.1 Students will compose a draft of a style
27 Style analysis essay.

Grade 9, Unit 3
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Revision . 1.1.1,1.1.2, 1.1.3, Students will revise and edit the draft of the
28 Editing 1.2.2,3.1.1,3.1.3, | style analysis essay.
Capitalization 4.12,5.12,5.1.3, | Students will review capitalization of proper
522 nouns.
Qral interpretation 1.1.1, 1.1.2, 1.1.3, Students will identify the characteristics of
29 12.2,3.1.1,3.1.3, | effective oral interpretation of a poem by
412,512,513, evaluating models.
522
Oral interpretation 1.1.1, 1.1.2, 1.1.3, Students will create an annotated reading
30 Annotating text 1.2.2,3.1.1,3.1.3, | script for an oral interpretation of a poem.
4.1.2,5.1.2,5.13,
522
Oral interpretation 1.1.1,1.1.2, 1.1.3, Students will prepare an introduction and
3 Peer Response 1.2.2,3.1.1,3.1.3, rationale for the oral interpretation and
Introductions 412,512,513, | practice the presentation.
Analysis 522
Oral interpretation 1.1.1,1.1.2, 1.1.3, | Students will present poems by using an oral
32 Presentation skills 1.2.2,3.1.1, 3.1.3, interpretation and explication.
412,512,513,
522

“Assessment | Original poems in a variety of forms
Strategies Oral interpretations of selected poems
TP-CASTT

Vocabulary Notebook/Journal entries
Teacher-created quizzes and study guide questions
Teacher—generated SpringBoard assessment using SpringBoard’s online assessment tool

Major Assessments Students will create an anthology of original poetry, including an introduction and reflection.

Students will analyze a collection of poems by a single poet, write a style analysis of the poet, and present the
information orally to the class,

f Core Unit Resources and Materials:
SpringBoard Level Four
Elements of Literature: The Odyssey, Homer

Grade 9, Unit 3 6 Spring 2010
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Unit 4 Overview
DRAFET

: Grade/Content Area

Concept

Grade 9 English :
Coming of Age :

Unit Title

Interpreting Drama through Performance

Purpose

To engage in authentic research related to performing Romeo and Juliet

To explore multiple interpretations of Romeo and Juliet through performance and film
To examine the “coming of age” concept in context of the play i
To be intentional in the use of strategies and to evaluate how well they work
To reflect on one’s growth as a learner i

¢ & & & 0

Rationale

With his timeless themes, keen eye for human nature, appreciation of man’s foibles, and a quick joke, William "
Shakespeare is undeniably the greatest dramatist of all time. Unit Four allows students & chance to work with |
one of Shakespeare’s most famous dramas: The Tragedy of Romeo and Juliet. Exploring their own views on  §
love, marriage and loyalty while reading the drama will provide the students with further opportunities to ;
clarify their ideas of coming-of-age.

Following the activities in the SpringBoard text students will, “apply to the play what they have previously
learned about voice, film and poetry. This unit guides students in an examination of the ways that directors
and actors use theatrical elements to interpret and perform a text. Opportunities to hear and speak the i

| language, view filmed interpretations, and perform scenes will enhance students’ understanding of i

Shakespeare’s play.”

Multiple film interpretations allow students to analyze how different directors and actors shape their own
interpretations of Shakespeare’s text and characters. :

ERTSPPEE

The teacher should keep in mind that this unit includes suggestions for meeting the stated objectives. The
teacher should adjust the lessons based on the needs of his or her students; however, all objectives should be
covered by the end of the unit.

LEWNZRTE

| Unit Summary

SpringBoard gives the following advice regarding Unit Four: “This unit, while challenging, offers great ?
rewards and requires careful planning for instruction. Students (and therefore teachers) will be multi-tasking:
reading and grappling with Shakespeare’s text, conducting research, and planning and rehearsing a i
presentation of a scene from Romeo and Juliet. Many of these tasks will need to happen simultaneously, and |
students will need help juggling these activities. Notice that scaffolding for the second Embedded Assessment, g
Writing a Metacognitive Reflection, is woven through the entire unit.”

Unlike other units, the embedded assessments both fall near the end of the unit, allowing students ample time
to read and become comfortable with the text. Early lessons familiarize students with the elements of tragedy §
and dramatic performance, and ask students to memorize lines from Shakespeare and other poets. After these |
carly lessons, the focus shifts to Romeo and Juliet exclusively, asking students to analyze language and :
character, and to record key plot elements.

As the lessons shift their focus to performance, elements of effective performance are analyzed, and the role of ‘
the dramaturge is explored. A further shift in the Jessons affords students the opportunity to view multiple b
interpretations of the play. u

In preparation for Embedded Assessment 1, the lessons direct students to form acting companies and examine
and analyze the text in preparation for their own performances.

Following the performances, the lessons guide students through a metacognitive reflection, deconstructing
their performances and their comfort as speakers. This reflection is the second embedded assessment.

NS T N T TR

MSC Alignment

Standard 1: The student will comprehend and interpret a variety of print, non-print and electronic texts, and
other media.

[t o PRI

Standard 2: The student will analyze and evaluate a variety of print, non-print and electronic texts, and other
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i

3

media.

Standard 3: The student will compose in a variety of modes by developing content, employing specific
forms, and selecting language appropriate for a particular audience and purpose.
Standard 4: The student will control language by applying Standard English in writing and speaking and
making effective language choices.
Standard 5: The student will communicate orally in a variety of situations, for different audiences and
purposes, and in different formats.
Standard 6: The student will listen effectively in a variety of situations and for a variety of purposes.

SENIRTIIT

TR R

AIM Objectives and
KSIs (Knowledge/
Skills/ Indicators)

Students will

Apply pre-reading and lisiening strategies in order to prepare for reading and discussing text.
o Relate appropriate experiences and prior knowledge about the topic, author, or type of

material to the text.
o State an appropriate purpose for reading the text.

o Identify and state topics of discussion that may enhance a reader's understanding of the text.

Apply during reading strategies while reading, viewing, and/or listening to a fext.

o  Analyze relationships between and among ideas within the text and/or relevant prior

knowledge.

o Identify similarities and/or differences in organizational patterns, text/author’s purpose, and

relevant prior knowledge within a text.

Apply after reading strategies in order to demonstrate understanding after reading, viewing,

and/or listening to a text,
o  Paraphrase and/or summarize significant ideas in a text or across texts.

o Compare/contrast, formulate conclusions from, and synthesize significant ideas in a text or

across texts.

Tdentify and explain how stylistic elements within given text contribute fo an author's purpose,

o Indicate the tone or voice of a text or a portion of a text or across texts.
o Explain the effectiveness of stylistic elements in accomplishing a purpose.

o Evaluate an author’s choice of words, phrases, and sentences for a particular audience or
effect, for a given purpose, to extend meaning in a context, or to provide emphasis.

Distinguish connections between and among themes, ideas, and/or styles of two or more texts in

order to demonstrate comprehension of these texts,

o Analyze the similarities or differences in themes or central ideas of two or more texis.
Evaluate the effect and usefulness of non-print texts, including visual, aural, and electronic

media, when communicating ideas.

o Describe the implications of non-print text (e.g., photographs, posters, art reproductions,

cartoons, and stills from film or stage productions}).

o Evaluate non-print text as it relates to the themes and central ideas and/or style of a print

text.

o Summarize, compare, formulate conclusions about, and synthesize significant ideas between

print and non-print text.
Use pre-writing skills to formulate ideas for writing.
o ldentify an appropriate prewriting strategy for a specific purpose or topic.
o Plan writing (e.g., note taking, graphic organizers, informal outlines).

o Locate initial information from a variety of print, non-print, and human sources and evaluate

the usefulness of each.

Identify, select, and organize ideas for specific audiences and purposes when writing.

o Select a logical sequence of ideas or sentences.

o Identify an appropriate organizational structure emphasizing purpose and/or audience.
‘Write information gathered for a writing assignment using an appropriate organizer.
o Choose from among a variety of suitable research methods (e.g., library, electronic media,
personal interview, observation, surveys,) to identify and state evidence from primary and

secondary sources.

o Choose from among muktiple methods of recording, organizing, and documenting
information (e.g., anecdotal scripting, highlighting, note cards, annotated bibliographies).

o Identify information that should be documented.

Apply knowledge of the relationship among the meaning, position, form, function and the
grammatical classification of words in order to communicate more effectively when writing.
o Analyze the extent to which the placement and punctuation of noun, adjective, and adverb

i
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clauses affects the clarity of compound, complex, and compound-complex sentences.
Apply previously taught effective rhetorical structures (e.g., introductions, sequence,
illustrations, conclusions) when writing and argumentative piece.
o Choose appropriate techniques for developing the introduction and conclusion of a speech or &
other oral presentation. i
o Create a logical organization (e.g., comparison/contrast, sequence or chronology).

Theme Statement/

Shakespeare’s understanding of human nature is timeless.

Enduring Interpretation of a work of literature comes from a desire to convey an understanding of the work
Understandings itself through close readings and a thoughtful appreciation of the author’s purpose.
o  Actually performing a drama allows you to understand more deeply the multiple layers of dramatic
interaction.
Essential What are the essential features of effective drama and/or dramatic performance?
Question(s)
How have the strategies I have learned this year helped me to be a better reader, writer, speaker, and listener?
Selection Titles William Shakespeare, The Tragedy of Romeo and Juliet
(Textbook SpringBoard: Level Four
References)
Activities/ Strategies e Students discuss elements of tragedy.
¢  Students memorize lines from plays and poems.
+  Students analyze language in the context of character analysis.
¢  Students record key plot events.
«  Students build knowledge of the background and social influences surrounding Romeo and Juliet.
»  Students analyze film interpretations of Romeo and Juliet.
e  Students perform scenes from the play in acting companies.
e Students complete a reflective composition on their performances.
Learning Visual B4 Auditory
Preferences Kinesthetic (<] Tactile
Field Dependent <] Active
X Ficld Independent ] Reflective
Global P Sequential
Key Concepts
Lesson Titles Key Concepts/Big ideas MSC Alignment Brief Description or Overview
Addressed in Lessons Information
Building fluency, confidence 1.1.1,1.14, 3.13 Students will practice delivering a monologue,
1 and poise when speaking in analyze a poem, and a prediction about how
front of an audience / Using the poem’s theme will relate to Romeo and
simple props effectively / Juliet.
Appropriate volume in vocal
delivery
The concept of drama / 1.14,122,2.1.1, Students will be introduced to the characters
Analyzing relationships 213,512,522 in Romeo and Juliet and work with a group to
2 between characters in a play / create a tableau demonstrating the characters
Understanding of visual relationships in the play. They end the lesson
delivery / Evaluating group by reflecting on how weli the group worked
work together to accomplish a performance for an
audience.
Understanding tragedy / 1.1.1,1.14,1.2.2, Students will paraphrase the text of the
recognizing the function of 1.2.3,2.1.1,3.13 Prologue to Romeo and Juliet and make
3 the chorus / reinforcing predictions about the play.
understanding of the
Shakespearean sonnet /
memorizing, paraphrasing,
and delivering verse

Grade 9, Unit 4
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Recognizing evolution in the 1.22,2.1.1 Students will begin reading Romeo and Juliet
English language / by reading Act I, Scene 1 and create a
4 understanding and analyzing glossary to diffuse archaic words like “thou™
syntax with contemporary replacements.
Analyzing figurative language 1.2.2,2.1.1 Students will read Act I, Scenes 2-4 and
/ making inferences about analyze the figurative language used to
5 characters describe Paris. They end the lesson by writing
a paragraph explaining the author’s purpose
for the figurative language to describe Paris.
Descriptive writing / pre- 1.1.1, 1.1.2, 1.1.3, Students will be introduced to the descriptive
6 writing strategies 212,221,321, | essay assignment for Grade 9, and complete a
322 series of pre-writing activities.
Peer-editing / self~editing / 323,324,325 Students wiil peer-edit, self-edit, proofread,
7 revising / proofreading and revige the descriptive essay.
Film interpretation and 1.1.3,1.14, 1.2.2, Students will view two interpretations of the
theatrical elements / 2.1.1,2.13 Capulet’s Party scene and fill out a graphic
8 comparing and evaluating organizer comparing the theatrical elements
filmed productions / used by each director. They end the lesson by
comparing and contrasting writing a paragraph or essay that addresses the
media versions with written prompt: What is the essence of the first
text meeting between Romeo and Juliet?
Analyzing figurative language 1.1.2,1.1.3,1.2.2, Students will analyze quotes from different
/ making inferences about 1.2.3,2.1.2,2.2.1, characters expressing their views about love,
9 characters / universal themes / 222,321,322 Students end the lesson by writing a poem
composing poetry expressing abouf their own view of love using an
a viewpoint extended metaphor.
Analyzing figurative 1.1.2,1.1.3,1.2.1, | Students will fill out a graphic organizer
language, analyzing how 2.1.1,2.1.2,3.1.1 analyzing Romeo and Juliet's figurative
10 diction creates tone / compare language in “The Balcony Scene” and write a
and contrasting tones of paragraph comparing their tones.
multiple speakers ‘
Comparing and evaluating 1.14,122,2.1.1, | Students will view two film interpretations of
media productions / 52.1 “The Balcony Scene” and fill out a chart
11 comparing and contrasting comparing the staging. They end the lesson by
media versions with writien writing an essay comparing the two films.
text / analyzing blocking in a
scene [ developing a plan for
blocking in a performance /
planning and reflecting on use
of sirategies
Building fluency with 1.1.2,1.1.4, 1.2.1, Students will collaborate to paraphrase the
Shakespeare’s langnage / 122,211 Jdialogue of Act II, Scene 3. They also
12 identifying literary devices rehearse saying the paraphrased dialogue with
and their effects / reflecting on a partner, and reflect on the strategies they
paraphrasing as a strategy use.
Puns / characterization / 1.1.4,1.2.2,2.1.1, Students will read Act II, Scene 4, identify
character foils 213 puns, compare and contrast Romeo and
13 Mercutio, and explain how Mercutio serves as
Romeo’s character foil.
I1dentifying and visualizing 1.1.2, 1.1.3, 1.2.1, Students will read Act II, Scenes 5-6, identify
imagery / theme 2.1.1,2.1.2,3.1.1 and visualize imagery from Scene 5 and Scene
i4 6, and write a paragraph comparing the
themes of Scene 5 and Scene 6.
Visualizing a scene and 1.1.2,1.2.2,2.1.1, Students will plan a wedding for Romeo and
planning a performance / 512 Juliet in an Elizabethan setting and a modern
15 building fluency with setting. They also discuss themes in the play
Shakespeare’s language / and apply the “coming of age” theme to
coming of age theme Romeo and Juliet,
Grade 9, Unit 4 4 Spring 2010
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Collaborating on planning for | 1.1.3, 1.2.2, 2.1.1, Students will form “acting company” groups
a performance / drafting a text | 3.2.1,4.1.2,5.1.2 in preparation for their performance of a
16 for a specific andience Shakespearean scene for Embedded
Assessment 1. They choose a scene, designate
roles for group members, complete an acting
contract, and make invitations for an audience.
Act IT1, Scene 1 /composing a 1.1.4,1.2.2,2.1.1, Students will work collaboratively in their
Persuasive Text/ Oral 3.1.2 acting companies in order to share ideas about
17 Interpretation of a Text how to orally interpret a text by analyzing Act
111, Scene 1 in Romeo and Juliet At the end of
the lesson, students will draft a persuasive
text. This can be completed independently or
in the acting companies.
Act 11T, Scene 1/ Composing 1.1.4,122,2.1.1, | Students will work collaboratively in their
a Persuasive Text / Oral 312 acting companies in order to share ideas about
18 Interpretation of a Text how to orally interpret a text by analyzing Act
111, Scene 1 in Romeo and Juliet At the end of
the lesson, students will draft a persuasive
text. This can be completed independently or
in the acting companies.
Act ITI, Scene 1/ Comparing 1.1.4,1.22,2.1.1 Students will compare and evaluate film
productions / Planning for productions for Act ITI, Scene 1. After
19 Performance / Reflection on comparing the productions, students will plan
the Use of Strategies for performances, draft a response to a writing
prompt, and will reflect on the use of
strategies.
Act 11 / Characterization of 1.1.4,1.2.2,1.2.3, Students will recognize conflicts in a drama
Romeo and Juliet 2.1.1 and analyze an author’s use of figurative
20 language. Students will examine Act IIl in
order to evaluate the characterization of
Romeo and Juliet. Students will plot the
emotional roller coasters of both Romeo and
Juliet to analyze what their emotions reveal
about them as characters.
Characterization / Conflict / 1.1.2,1.2.2,2.1.1, Students will interpret and analyze
Composing a Persuasive Text 3.1.2,3.2.1 characterization and conflict, to explore and
21 evaluate a character’s options, and to draft a
persuasive text. Students will brainstorm
Juliet’s options. At the end of the lesson,
students will draft a letter of advice to Juliet.
Interpreting and Evaluating 1.1.4,1.2.2,2.1.1, | Students will work to interpret a subtext, to
Subtext / Conflict / 3.13,5.2.2 analyze conflict in drama, to rehearse oral
22 Rehearsing Oral Interpretation interpretation and movement, and to evaluate
and Movement characters’ choices. Students will be
introduced to the context of subtext and will
read “between the lines” for ActIV, Scene 1.
At the end of the lesson, students will evaluate
the Friar’s plan for Juliet, explaining the
subtext of his plan.
Act IV, Scene 3 / Analyzing 122,21.1,52.2 Students will analyze a character’s voice and
Voice / Analyzing imagery / to develop a plan for performance. Students
23 Developing a Plan for will focus on examining the death imagery in
Performance / Evaluating Act IV, Scene 3 to evaluate Juliet’s decision to
Character drink the potion.
Thematic Subjects /Textual 1.2.2 Students will examine the thematic subject of
Support love and to formulate potential theme
24 statements for the play. The lesson requires
students to find textual support from Acts I-
IV. Students should work collaboratively io
complete this assignment.
Grade 9, Unit 4 5 Spring 2010
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Interpreting a Visual Text 1.2.2,2.1.1,5.1.1 The purpose of lesson is to interpret a visual
text and to plan for performances. Students
25 will examine reproductions of artwork
inspired by a scene from Romeo and Juliet.
Students will work together to examine the
artwork and will then apply this to their own
performances.
Reading Strategies / 1.1.1, 112,113 Students will apply reading strategies in order
Reflecting on the Use of to read a challenging text independently, to
26 Reading Strategies plan and reflect on the use of these strategies,
and to appraise a character’s options.
Comparing the Prince’s 1.1.1, 1.1.2, 1.1.3, Students will compare two speeches: the
Speech to Bobby Kennedy’s 2.1.3 Prince’s specch to the families and friends of
Speech through SOAPSTONE Romeo and Juliet and Bobby Kennedy’s
27 / Timed Writing Comparing speech after the death of Martin Luther King,
the Two Speeches Ir. Students, using SOAPSTONE, will
compare these two speeches and will then
compose a timed writing evaluafing the
similarities between the two speeches.
Evaluating Film 1.14,12.2,2.1.1, Students will compare and evaluate film
Interpretations of the Death 521 interpretations and to draft a response.
Scene /Labeling a Stage Students will first label a stage and will then
28 Written Response: Which illustrate their own scene. After this activity,
Interpretation Was the Most students will view two film interpretations of
Effective? the death scene in Romeo and Juliet. Atthe
end of the lesson, students should be able to
draft a response that explains which
interpretation of the play they found the most
effective.
Timed Writing / 1.14,3.12,5.2.1 Students will plan an essay of argumentation
29 Theme and write a response to literature under time
: constraints.
Interpreting / Rehearsing / 1.1.1,1.22,2.1.1, | Students will work with their acting
Performing / Preparing 313,334, 5.1.2, companies to interpret, rehearse, and perform
Notebooks 522 a scene from The Tragedy of Romeo and
30 Juliet. In addition to the performance, actors,
the director, and the dramaturge will prepare
notebooks to accompany the scene.
Embedded Assessment 2/ 311 Students will measure their growth as readers,
Measuring of Growth / speakers, and listeners. Students have
31 Reflecting on Growth presented their interpretations of scenes using
a difficult text, They have used reading,
writing, speaking, and listening skills to both
learn about and perform Shakespeare’s drama.
Embedded Assessment 2 requires students to
reflect on their growth, The purpose of
Embedded Assessment 2 is to reflect on
processes for creating and presenting a
performance and to reflect on growth in
speaking and listening.
Grade 9, Unit 4 ) Spring 2010
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Embedded Assessment 2/ 321,323,512 Students will measure their growth as readers,
Measuring of Growth / speakers, and listeners. Students have
32 Reflecting on Growth / presented their interpretations of scenes using

Recognizing Elements that a difficult text. They have used reading,

Connect Readers to Texts writing, speaking, and listening skills to both
learn about and perform Shakespeare’s drama.
Embedded Assessment 2 requires students to
refiect on their growth. The purpose of
Embedded Assessment 2 is to reflect on
processes for creating and presenting a
performance and to reflect on growth in
speaking and listening. The purpose of this
lesson is to recognize elements that connect
readers to texts and to reflect on growth in
reading and writing through the use of
strategies.

Embedded Assessment 2 / 3.1.1,32.1,323, Students will measure their growth as readers,

Measuring of Growth / 325,412 speakers, and listeners. Students have

33 Reflecting on Growth presented their interpretations of scenes using
Composing a Metacognitive a difficult text. They have used reading,
Essay writing, speaking, and listening skills to both

learn about and perform Shakespeare’s drama.
Embedded Assessment 2 requires students to
reflect on their growth. The purpose of
Embedded Assessment 2 is to reflect on
processes for creating and presenting a
performance and to reflect on growth in
speaking and listening.

Assessment o
. Strategies

[

¢ Juliet)
g Short answer

| Oral presentations
' Dramatic Performance

, Paragraph responses {quick writes)

i Teacher - created quizzes and study guide questlons
: Teacher generated SpringBoard assessment using SpringBoard’s online assessment tool

SN g B T B R T A A o L e A TS R S UL T P S L R P TR TR e,
] Performance based assessments (Scene Performance)
' Extended writing assignment (metacognitive reflection, descriptive essay, theme essay, persuasive letter to

i

I R P AT LS AT S

: Major Assessments

sy

Students will create acting companies and perform a scene from Romeo and Juliet. All students will create
- notebooks which analyze and explicate the scenes.

. Students will write a metacognitive reflection on their experiences as actors and speakers.

B LT T LS

Core Unit Resources and Materials:
SpringBoard: Level Four

William Shakespeare. Romeo and Juliet
Luhrmann, B (Director). (1996). William Shakespeare’'s Romeo -+ Juliet.

Zeffirelli, F. (Director).

(1968). Romeo and Juliet.

Robbins, J. and Wise, R. (Directors). (1961). West Side Story.

Grade 9, Unit 4

Spring 2010
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Grade/Content
Area

Grade 9 English Language Arts

Concept

Coming of Age

Unit Title

Coming of Age Amidst Controversy .

Purpose

e 'To gather and synthesize information for a written essay on the social, cultural,
historical, and geographical context of the novel.
To read and analyze a novel of literary merit.
To explore the significance of setting, conflict, and the growth of characters in relation
to the theme of coming-of-age.

e To practice close textual analysis for use of language and the complex relationships
between literary elements and thematic development.

e To extrapolate from a short passage the larger themes and literary elements of the
novel.

Rationale

ki

According to SpringBoard, Level Four, “Novels are a product and reflection of the life and i
times of their authors, even though they often present expetiences that transcend those defining
influences. In this unit, as students read To Kill a Mockingbird, they examine how an
understanding of a novel’s social, cultural, historical, and geographical context enhances their
experience of the text. This unit also chalienges them to become increasingly aware of how
authors use literary elements—such as character, setting, and conflict—to represent and
evaluate various points of view within those contexts. Thematically, the exploration of To Kill
a Mockingbird engages students in an examination of the diverse meaning of Coming of Age.”

Harper Lee’s Pulitzer prize-winning novel of 1960 tells the story of a trial of an African-
American man, Tom Robinson, as he fights for his life after being falsely accused by a white
woman. Set in a small Alabama town in the early 1930s, Lee forces the reader to come face-to-
face with the injustices and prejudices of the times and places in which the book is written and
set. Filtering the narrative through the naive perspective of six year-old Scout Finch, Lee
creates a memorable voice for her narrator, allowing the reader to participate in Scout’s
coming-of-age as the students explore their own.

The teacher should keep in mind that this unit includes suggestions for meeting the stated
objectives. The teacher should adjust the lessons based on the needs of his or her students;
however, all objectives should be covered by the end of the unit.

Unit Summary

The early lessons in this unit focus on issues and images that will be explored in the text. These j
lessons also establish the meaning of context and prepare students for independent research on
topics which contextualize the novel,

The research project is a guided one, with students working both independently and in groups.
The lessons direct students to find and evaluate resources, collect and organize information,
document sources, write a research paper with internal citations and create a presentation slide
for an assigned audience. This research paper and presentation in Embedded Assessment 1.

The lessons in the second half of the unit shift to active reading. These lessons allow students £
to become comfortable with the skills of making predictions and connections and drawing
inferences, preparing the students for an independent reading of the text.

1essons then direct students about how 1o best make assertions about the novel, and how to
substantiate those assertions in an essay.

Finally, the lessons culminate in an examination of the contribution of literary elements tothe |
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author’s theme, resulting in the literary analysis essay in Embedded Assessment 2.

MSC Alignment

Standard 1: Students will comprehend and interpret a variety of print, non-print and electronic
text and other media.

Standard 2: Students will analyze and evaluate a variety of print, non-print, and electronic
texts and other media.

Standard 3: Students will compose in a variety of modes by developing content, employing
specific forms, and selecting language for a particular audience and purpose.

Standard 4: Students will control language by applying Standard English in writing and
speaking and making effective langnage choices.

Standard 5: Students will effectively communicate orally in a variety of situations, for
different audiences and purposes, and in different formats,

Standard 6: Students will listen effectively in a variety of situations and for a variety of

pUrposes.

AIM Objectives
and KSIs

Students will
+  Apply pre-reading and Jistening strategies in order to prepare for reading and
discussing text.

o Relate appropriate experiences and prior knowledge about the topic, author,
or type of material to the text.

o State an appropriate purpose for reading the text.

o Identify and state questions a reader would expect to be answered by reading
the text.

o Identify and state topics of discussion that may enhance a reader's
understanding of the text.

o Apply during reading strategies while reading, viewing, and/or listening to a text.

o Analyze relationships between and among ideas within the text and/or
relevant prior knowledge.

« Apply after reading strategies in order to demonstrate understanding after
reading, viewing, and/or listening to a text.

o Paraphrase and/or summarize significant ideas in a text or across texts.

o Compare/contrast, formulate conclusions from, and synthesize significant
ideas in a text or across texts.

+ Explain how literary elements in classical and contemporary narrative texts
contribute to meaning,

o Identify and/or explain the significance of plot, sequence of events
(including foreshadowing and flashback), cause and effect relationships,
events that are exposition, climax or turning point and resolution as each
contributes to the meaning of a text.

o Identify and/or explain the significance of characters® defining traits,
motivations, and developments throughout the text as each contributes to
the meaning of a text.

o Identify and/or explain the significance of details that provide clues to the
setting, the mood created by the setting, and the role the setting plays in the
text as each contributes to the meaning of a text.

o Identify and/or explain the significance of conflicts that motivate characters
and those that serve to advance the plot as each contributes to the meaning
of a text.

e  Analyze literary texts in order to identify the author's message or theme.

o Identify and/or explain the theme(s) found in a work of literature.

o Identify and/or explain the experiences, emotions, issues and ideas in a text
that give rise to universal literary themes,

o Identify, explain, and/or extend ideas and issues of a text that may have
implications for readers or contemporary society.

o Identify and/or explain the thesis or central idea(s} of a nonfiction or other
informational text {e.g., articles, essays, speeches, literary criticism).

¢  Apply critical approaches (e.g., reader response, historical, cultural,
biographical, structural) to demonstrate understanding of a literary work.

information on a text.

o Identify the influence, effect, or impact of historical, cultural, or biographical :

o Interpret literary works from an individual, reader-centered approach and as
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part of a community of readers.
o Analyze literary works for what they suggest about the historical period in
which they were written.

o Relate literary works to important primary source documents of their literary i

or historical period.

o Explain the relationship between a literary work and the life experience of its
author.

» Identify and explain how stylistic elements within given text contribute to an
author's purpose.

o Identify and/or explain the significance of the following as each contributes
to the author’s purpose: repetition and/or exaggeration, parallelism,
allusion, analogy, figurative language, imagery, symbolism; a particular
speaker or point of view; transitions; choice of details (e.g., specific
examples, events, dialogue); and features of language that create tone and
voice.

o Explain the effectiveness of stylistic elements in accomplishing a purpose.

o Evaluate an author’s choice of words, phrases, and sentences for a particular
audience or effect, for a given purpose, to extend meaning in a context, or to
provide emphasis.

¢ Evaluate the effect and usefuiness of non-print texts, including visual, aural, and
electronic media, when communicating ideas.

o Describe the implications of non-print text (e.g., photographs, posters, art
reproductions, cartoons, and stills from film or stage productions).

o Evaluate non-print text as it relates to the themes and central ideas and/or
style of a print text.

o Summarize, compare, formulate conclusions about, and synthesize
significant ideas between print and non-print text.

¢ Evaluate the credibility of information within a fext.
o Distinguish among facts and opinions, evidence and inferences.
o Identify false premises in an argument,
¢ Apply previously taught writing and speaking skills (developing a controlling
idea, using a logical structure, providing relevant and complete support or
evidence, and including effective rhetorical strategies) in order to engage the
aundience.

o Identify a focus or controlling idea (e.g., a thesis or argument, a judgment
about a literary character or text, a clear point of view on a topic).

© Formulate an effective opening and closing.

o Use alogical organizational structure (i.., a clear introduction, body, and
conclusion) appropriate to the subject, audience, and purpose.

s Use pre-writing skills to formulate ideas for writing,

o Identify relevant sources of information.

o Plan writing (e.g., note taking, graphic organizers, informal outlines).

o Locate initial information from a variety of print, non-print, and human
sources and evaluate the usefulness of each. ,

« Identify, select, and organize ideas for specific audiences and purposes when
writing, . )

o Select a logical sequence of ideas or sentences.

o Identify an appropriate organizational structure emphasizing purpose and/or
audience. o _

o Select information to suit a given purpose or audience,

o Identify the logical placement of a sentence or paragraph within a text.

¢ Use revising and editing skills to enhance clarity, completeness, and effectiveness |

of written assignments.
o Review sentences to complete/expand ideas through the use of logical and
succinct coordination; logical sequencing for effectiveness and emphasis;
coneciseness (eliminating redundancy; superfluous words and phrases); and

effective sentence structure (e.g., aveiding inappropriate sentence fragments |

and run-on sentences, including fused sentences and comma splices).
o Use editing knowledge to ideniify and correct errors in spelling of

LR T AT

10/13/2010

3 DRAFT



Aftachment V

DRAFT  Office of Secondary English Language Arts

commonly confused words; end punctuation; commas: in a series, after
introductory statements, setting off appositives and parenthetical statements,
in dates and places, before coordinating conjunctions in compound :
sentences; sernicolons between closely related main clauses; semicolon and [
comma in compound sentence with a conjunctive adverb; apostrophes; and
capitalization: proper nouns, proper adjectives.

o Apply a variety of peer editing strategies to revise cthers’ work for clarity,
completeness, and effectiveness and to edit others® work for correct
grammar, usage, and mechanics.

Evaluate the appropriateness of sources of information on a self-selected and/or
given topic for writing.

o Identify and explain the appropriateness of a source to accomplish a purpose.

o Use various information sources (e.g., traditional and electronic, including
CD-ROM produects and online services; direct observation, interview,
survey) to obtain information on a self-selected and/or given topic.

Evaluate the appropriateness of various sources of information on a self-selected
and/or given topic for writing.

© Analyze the accuracy, honesty, reliability of the information (e.g., the
author’s credentials, the URL extension (.gov vs .alt), the webmaster’s
contact information).

o Analyze the currency and availability of the information (e.g., copyright
dates, web site updates, library and online collections).

o Analyze the variety of types of information (e.g., traditional print and online
materials, maps, non-print texts, human sources}).

o Analyze the comprehensiveness of the information (e.g., multiple points of
view, all aspects of an argument).

‘Write information gathered for a writing assignment using an appropriate
organizer.

o Choose from among a variety of suitable research methods (e.g., library,
electronic media, personal interview, observation, surveys,) to identify and
state evidence from primary and secondary sources.

o Choose from among multiple methods of recording, organizing, and
documenting information (e.g., anecdotal scripting, highlighting, note cards,
annotated bibliographies).

o Identify information to include or exclude in a reference citation when using
either traditional or electronic sources of information.

o Identify information that should be documented.

As we come of age, we are influenced by our social, cultural, geographical, and

Theme historical context.
Statement/ Examining the significance of setting, character, and conflict as they relate to the
Enduring development of the novel’s themes, we can be close readers and interpreters of
Principles extended texts.

What are the essential elements of an effective informative presentation?
Essential What impact does historical, cultural, geographical, and social context have on a novel and on
Question(s) the reaction of the readers to it?

Selection Titles
(Textbook
References)

Harper Lee, To Kill a Mockingbird
SpringBoard Level Four
Mulligan, R. (Director). (1962). To Kill a Mockingbird.

10/13/2010
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e Students will determine their personat views on social and cultural issues surrounding

! Strategies the text.
«  Students will contextualize the novel with study of Jim Crow laws.
¢  Students will conduct independent research on a topic connected to the novel. i
»  Students will write a properly formatted and documented research paper.
»  Students will analyze the connections between the author’s use of literary elements
and theme. Z
o  Students will make predictions and inferences about the text.
»  Students will complete a literary analysis of a close reading passage from the novel.
Learning ,\
Preferences X Visual X Anditory %
X Kinesthetic X Tactile t
X Field Dependent X Active
X Field Independent X Reflective
X Global X Sequential :
Key Concepts
Lesson Titles Key Concepts/Big ideas MSC Brief Description or Overview
Addressed in Lessons Alignment
Information
1 Background and Accessing | 1.1.1,3.1.2,5.1.1, | Students will study the historical context
Prior Knowledge 51.2 for the novel To Kill @ Mockingbird,
including racial tensions and economic
igsmes in the south.
2 Establishing the Context of 1.1.2,1.1.4, 5.1.2 | Students will define and identify
the Novel significant terms that illuminate the
novel’s context, to categorize and analyze
elements of the social, legal, and cultural
context of the novel, to develop questions
for possible research.
3 Establishing the Context of 1.1.2,1.1.4, 5.1.2 | Students will define and identify
the Novel significant terms that illuminate the
novel’s context, to categorize and analyze
elements of the social, legal, and cultural
context of the novel, to develop questions
for possible research.
4 Research Proposal 33.1,3.3.2,3.3.3, | Students will learn about the research
3.3.4,5.1.1,5.1.2 | assignment (the first major composing
activity) and create a guide question and
additional questions for research to create
a group proposal for their research.
5 Library Research 3.14,3.2.1,3.3.4, | Students will conduct research in the
512 library for the Historical Investigation and
Presentation.
6 Library Research 3.1.4,3.1.5,3.2.1, | Students will conduct research in the
334,512 library for the Historical Investigation and
Presentation and begin to create a
PowerPoint slide for the class
presentation.
7 Preview the Novel 1.1.1,1.1.2, 1.1.3, | Students will have an opportunity to
1.1.4,1.2.2,2.1.1, | familiarize themselves with the novel
2.14,,.5.1.2 prior to reading.
3 Annotated Bibliography 1.1.3,1.2.2,3.2.2, | Students will create an annotated
3.2.5,3.34,5.1.2 | bibliography for their research projects.
9 Essay Qutline 3.1,33,5.1,5.2 Students will create an outline for their
essays.
10/13/2010 5 DRAFT
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10 Library Research 3.14, 3.1.5, 3.2.1, | Students will refine research in the library
3.2.5,3.3.4,5.1.2 | for the Historical Investigation and
Presentation based on identified
shortcomings in their outlines,

11 Print and Non-print Texts 1.1,2.14,5.1 Students will compare print and non-print
texts.

12 Peer Review 3.1,3.2,4.1 Students will conduct a peer review using
a jigsaw activity with the 6+1 Traits
Expository Rubric.

13 Diction and Imagery in 1.2,2.1 Students will use close reading to analyze

Setting diction and imagery in creating setting.
14 Making Connections 1.1,3.3,5.1 Students will identify and discuss textual
connections as a strategy for making
meaning.
15 Close Reading 1.1 Students will conduct a close reading of
chapter 4.
16 Close Reading 1.1 Students will conduct a close reading of
chapter 6.
17 Characterization 1.2,2.1,5.1 Students will begin looking at
characterization of several important
characters in the novel to prepare for
Embedded Assessment Il {Analyzing a
Passage from To Kill a Mockingbird).
18 Character Sketch 12,32 Students will complete a character sketch
of a character from To Kill a Mockingbird.
19 Significance of Title 1.1,1.2,3.1 Students will review rules for punctuating
quotations and examine the context for the
title of the novel.
20 Sentence Combining L.1,3.2 Students will combine sentences with
coordinating conjunctions, semicolons,
subordinating conjunctions, and
conjunctive adverbs.
21 Philosophical Chairs 5.1 Students will make connections between
their personal views of courage and those
in the text.
22 Character Sketch 12,32 Students will continue to develop sketches
for important characters in the novel.
23 Author’s Purpose 1.1,1.2,2.1,5.1 Students will understand the author’s
purpose.
24 Thematic Statement 1.1,1.2,2.1,5.1 Students will write a thematic statement
based on Chapters 12 and 13.
25 Print and Non-Print Texts 1.1.2,1.1.3,1.22, | Students will compare and contrast the
2.1.1,2.1.3,2.1.4, | print and film versions of a text.
5.1.1, 5.1.2

26 Character Reactions 1.1.2,1.2.1, 1.2.2, | Siudents will participate in a jigsaw for
2.1.1,2.1.3,2.1.4, | the reading of chapters 16-20.
5.1.15.1.2

27 Rhetorical Appeals 1.1.2,1.2.1,1.2.2, | Students will analyze the speaker’s

2.1.1,2.1.3,2.14, | rhetorical appeals in preparation for
5.11, 5.1.2 comparing the film and print versions of a
text.

28 Print and Non-Print Texts 1.1.2,1.2.1,1.2.2, | Students will compare and contrast the

2.1.1,2.1.3,2.1.4, | print and film versions of a text.
5.1.1, 5.1.2
26 Socratic Seminar 11.2,5.1.1,5.1.2 Students will reflect on the verdict,
10/13/2010 6 DRAFT
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30 Thematic Statement 1.1,1.2,5.1 Students will examine the attitudes of
characters and their contribution to the
novel’s themes.
31 Quotations 1.1,1.2 Students will complete close reading of
quotations to use as the basis for a short
Es5ay.
32 Characters® Function 1.1.2,1.1.4, 1.22, Students will create character-profile
1.2.3,2.1.1,5.1.2 posters.
33 Presentations; Introduction | 1.1.2, 1.1.3, 1.1.4, | Students will present character-profile
to Embedded Assessment IT | 1.2.1, 1.2.2,1.2.3, posters created in lesson 32; review the
2.1.1,3.2.1,3.2.2, requirements of Embedded Assessment II;
323,512,521 and select a short passage for the literary
analysis essay (Embedded Assessment II).
34 Essay Outline 1.1,1.2,2.1,32 Students will begin working on the outline
for Embedded Assessment 1L,
35 Character Sketch 12,32 Students will create a character sketch
using new information revealed about Boo
Radley.
36 Peer Review of Embedded | 3.2,4.1,5.1 Students will peer-review drafts of essays
Assessment [I for Embedded Assessment I1.
37 Synthesis of Major Themes | 1.2 Students will synthesize major themes in
To Kill a Mockingbird,
38 Influence of Context 1.1,1.2,2.1,3.2, Students will discuss how context
5.1 influences a reader’s response 1o a text
and to explore the nature of censorship.
39 Banning of the Book 1.1, 1.2, 2.1, 3.1, Students will their position on a
5.1 controversial topic (the banning of To Xill
a Mockingbird) and write a response
supporting that position.
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Assessment Extended writing assignment (expository research essay, passage analysis essay) :
Strategies Short answer :
: Paragraph responses (quick writes)
¢ Oral presentations
- Discussion
Character sketches £
bl
t
Major Students will conduct an historical investigation and presentation on social, cultural, historical,
Assessments and geographical issues of the novel’s context, enabling classmates to make connections

between the novel and the real world it represents.

Students will compose a literary essay analyzing a short passage that depicts a key scene from
To Kill a Mockingbird. The analysis must discuss the passage in terms of the literary elements
of the novel—setting, conflict, or character—and explain how that passage relates to the
thematic development of the work as a whole.

Core Unit Resounrces and Materials

Resource Name

Use or Application Notes i

BHarper Lee, To Kill a Mockingbird
SpringBoard Level Four
Mulligan, R. (Director). (1962). To Kill a Mockingbird
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