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RECOMMENDATION
That the Board of Education approves full implementation of the piloted
curricula for Spanish III and French III for school year 2011 – 2012 as
presented to the Board’s Curriculum Committee.
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Attachment I

Spanish III Curriculum Pilot
Summary

The Spanish III curriculum (2004) was revised during the summer of 2009 to reflect the new
National Standards for Foreign Language Learning and the Maryland State Curriculum for
World Languages. During the 2009 – 2010 school year, the curriculum writers piloted selected
units. The Office of World Languages collected data and determined that more revisions were
necessary. In July 2010, curriculum writers did another revision and 29 teachers in 14 schools
from all five geographical areas of the county piloted the entire curriculum.
Pilot teachers have been meeting throughout the 2010 – 2011 school year to analyze data from
the selected response and the speaking and writing performance assessments. Additionally,
teachers provided anecdotal data in the areas of content, instructional design, organization,
assessment, equity, and alignment with standards. Professional development was provided by the
Office of World Languages to acquaint teachers with AIM. Teachers learned to use the
curriculum side of AIM, how to revise an instructional activity in order to create an acceleration
or a mastery activity, and how to access test items in AIM. In addition, a representative from the
textbook company provided hands-on professional development that enabled teachers to access
all ancillaries, including on-line features of the textbook
In March, four teachers along with central office staff met several times to make the final
revisions to lesson plans, lesson seeds, and performance assessments based on reported data.
These four teachers will be trained to deliver professional development on the revised curriculum
to all Spanish III teachers in August 2011. The revised curriculum will be fully implemented
during the 2011 – 2012 school year at Sudbrook Middle Magnet School, Deer Park Middle
Magnet and at all high schools. Staff from the Office of World Languages will continue to
provide professional development on the implementation of the written curriculum and to
monitor daily instruction. Revisions will be made as needed. Activities and test items will
continue to be created and added to AIM for all teachers to access.
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Attachment II
Spanish III
Curriculum Pilot Evaluation
Research Questions:
1. To what extent was the pilot curriculum implemented as prescribed?
2. How did the professional development activities for pilot teachers enable teachers to deliver
the pilot curriculum?
3. What was the impact of the pilot curriculum on student achievement?
Research Question 1
To what extent was the pilot curriculum implemented as prescribed?
Outcome
Criteria
Measures Used
The percent of teachers
Pilot teachers will implement
Teachers will report
implementing stated criteria.
the revised French III
implementing the pilot
curriculum as prescribed.
curriculum as intended.
• % completed all 3
assessment items
100% of teachers will
• % completing AIM
administer, per unit:
activities
• Response test
• % completing AIM
• Written performance
assessments
assessment
• % completing ALL
• Speaking performance
requirements
assessment
C & I Observations
100% of teachers will create
and submit, per unit:
Teacher Reports
• Three activities for
inclusion in AIM
• Three assessment items for
inclusion in AIM

Findings:
• All pilot teachers implemented the pilot curriculum as prescribed. Some teachers had
difficulty with the pacing and had to adjust the suggested time frame to ensure that the
objectives and KSIs were taught.
• One hundred per cent of the teachers administered the required assessments: the selected
response assessments, the written performance assessments, and the speaking performance
assessments. Seventy-nine per cent of the teachers submitted the activities and assessment
items for AIM. The percentage is higher since some items were submitted without names.
• Many teachers reported that the selected response assessment contained culture items that
were too discreet and suggested revising those items to align them more closely with the
theme statements and essential questions for each unit.
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Research Question 2
How well did the professional development activities enable teachers to deliver the pilot
curriculum?
Outcome
Criteria
Measures Used
Teachers will report and C&I
Teachers will implement
Teacher feedback
staff will observe that the
learned strategies in their daily
professional development
instruction.
Teacher Focus Groups
sessions and activities
facilitated the delivery of the
C&I staff will observe explicit C & I Classroom Observation
written curriculum.
use of learned strategies
during classroom visits and
observations.

Findings:
• C and I observed that many teachers had difficulty creating assessments and activities for
AIM. In professional development sessions, teachers were trained on the activity types
(acceleration, instruction, and mastery) and learning preferences. Teachers also received
training on writing assessment items at different levels (knowledge, comprehension,
application, analysis, synthesis, and evaluation).
• A consultant from Holt McDougal trained teachers on using the ancillaries that accompany
the textbook that supports the curriculum. Teachers reported that they carefully selected
which ancillaries to use since some were not appropriate for delivering our curriculum.
• C and I staff observed teachers implementing strategies learned from the professional
development. Among them was an increase in the time both teachers and students used the
target language and the use of communicative activities in the form of information gaps that
required students to ask and answer questions to obtain information.
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Research Question 3
What was the impact of the pilot curriculum on student outcomes?
Outcome
Criteria
Measures Used
Students will meet the
80% of the students enrolled
Unit Tests
advanced intermediate
in the pilot course will pass
Performance Assessments
proficiency level, as defined
the selected response unit
by the American Council on
assessments with a grade of
the Teaching of Foreign
70% or greater.
Languages (ACTFL).
80% of the students enrolled
in the pilot course will score
75% or greater on the writing
and speaking performance
assessments in each unit.
Student enrollment in courses
required for advanced
placement courses will
increase.

The number of students
enrolled in French IV after
being enrolled in (revised)
French III.

Enrollment Data.

Findings:
•
•

•

No data to report on the first item under criteria.
In some units, students scored better on the writing performance assessment than they did the
speaking; in other units, the students scored better on the speaking. Teachers report that
student interest in the task determined how well they did.
The enrollment data is not yet available. We anticipate that more students will take Spanish
IV during the 2011 – 2012 school year than were enrolled for the 2010 – 2011 school year.

Next Steps:
Full implementation of Spanish III will happen in August 2011 with the following changes:
• The selected response assessments will be given at the discretion of the classroom teacher
and can be changed or modified. According to current research and the recommendations of
both the American Council on the Study of Foreign Languages and the Maryland State
Department of Education, students will be evaluated on language production. The speaking
and writing performance assessments were revised to increase rigor and provide more
opportunities for students to use the language in authentic real world situations. The revised
curriculum guide includes performance assessment scoring rubrics like those used on the
advanced placement.
• Activities and test items in AIM reflect integration of the skills of listening, speaking,
reading, and writing. During the August professional development when the curriculum will
be rolled out to all teachers, the expectation will be that teachers use these items to enhance
their instruction in addition to textbook support.
• The Office of World Languages will continue to monitor the implementation of the Spanish
III curriculum and collect performance assessment data.
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Attachment III
Spanish III
Anecdotal Data from Pilot Teachers

UNIT 1
Content:
• Students can relate to summer vacations and school activities. However, the two
are very separate and it’s hard to relate one to the other. The transition between
vocabularies is not smooth.
• Review imperfect and preterit and ser/estar and subjunctive, but más que is
simply too much. Simplify it.
• Why no preterit or imperfect when so much of the unit addressed them?
• Culture is too specific. Let’s find general themes.
• Good engagement of students with summer vacation vocabulary.
• Content is timely considering students have just returned from summer break.
Instructional Design:
• The culture is extensive and difficult to incorporate throughout the lesson. The
culture questions do not necessarily reflect the most important aspects of CastillaLa Mancha. I recommend keeping questions #15, 16 and refocusing the others on
modes of popular travel, art, or the food of the region.
• Maybe eliminate subjunctive and concentrate only on past tense review.
• Good opportunities to use language in a variety of contexts.
• The materials in this unit are one very confusing communicative activity and one
activity designed to get students to use the subjunctive to make recommendations
based on what the teacher likes to do. These activities are insufficient to generate
authentic, student-centered conversations.
• I used the sample lesson plan, but edited it. We should limit the umber of verbs
being introduced on the first day. I used te recomiendo que, te aconsejo que and
te sugiero que with: nadar, acampar, visitar, montar, comer, ir, and hacer. I
presented using a PowerPoint and flashcards. We practiced, and then I provided
notes.
Organization of Unit Materials:
• There is only one sample lesson to cover the subjunctive. Weather and past tense
review should come first.
• Follows a logical sequence for teaching and learning.
• It was necessary to create the majority of lesson ourselves.
• I love all the extras. My students need a cuaderno de actividades.
• The lesson seeds and activities with the subjunctive were helpful. We would like a
couple with imperfect/preterit combinations.
Assessment:
• The only assessments are exam materials and sample exit ticket, should we
include more?
• Speaking and Writing assessments need to be revised.
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•

•
•
•
•

Writing and speaking assessments should ask students to produce more language
using the preterit and imperfect. They need to ask more about vacations and travel.
Speaking assessment organizer should be more structured than 4 bubbles; include
a picture in each bubble to guide students.
Why wasn’t there a use of past tenses?
Can we get a prompt that infuses the use of preterit and imperfect together, with a
recommendation at the end?
Good formal assessments and activities to informally assess,
There is one exit ticket with 3 questions. Insufficient.

Equity:
• It is the teacher’s responsibility to differentiate. I do not see a variety of activities
and/or assessments designed to appeal to different strengths and styles.
• There are modifications and accommodations suggested in the curriculum.
Alignment with Standards:
• The five Cs are all featured.
• I do not see any standards for technology or for reading included in this unit.
Rating

Content

Instructional Organization Assessment
of Unit
Design
Materials

2 questions

4 questions

6

1

3 questions

2

2 questions

Equity

Alignment
with
Standards

2 questions

1 question

1

(strongly
disagree)

2

1

1

(disagree)

3

7

6

6

9

14

13

8

6

8

3

(neutral)

4

5

1

10

6

(agree)

5
(strongly
agree)

Responses are based upon data reported on 8 Curriculum Evaluation Tool reports.

UNIT 2
Content:
• The students like the vocabulary and had no problems using it.
• Content is not very cohesive. Sports and relationships, when relationships are
revisited in unit 3.
Instructional Design:
• Culture that was assessed was too specific to let students understand culture as a
whole.
• The exit ticket should include where students write a description using three
sentences to describe a famous person; should include also what they are not like.
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•
•
•
•

Example: pg 70, exit ticket. This exit ticket asks students to describe famous
people using 3 adjectives. Really? Level III?
Just need more time. Maybe a week more to go more into the application (real
world) aspect.
The speaking activities do not prepare the students sufficiently for the assessment.
Time. Unless I went into weeks 5 and 6 we really had no time to practice
speaking. Trying to put everything together was difficult unless I gave them
examples and easier worksheets.

Organization of Unit Materials:
• If I didn’t hand make worksheets that they could follow, they quickly lost interest
in doing them. Too difficult and they weren’t willing to put in the extra effort.
• Model lesson was poorly presented and difficult to teach in a class successfully.
• The one sample lesson is really geared towards the level one student. (Bad
list/good list and a Venn diagram.)
• Not all assessed vocabulary words have pictures.
• The one sample lesson should be a little more complex for the Spanish III
curriculum; it looks like a sample lesson that is designed for Spanish I.
Assessment:
• The speaking activity should have a sequence chain that lets the student be more
spontaneous and authentic. The speaking assessment simply elicits translation.
• The test itself assessed a variety of topics that did not all link together well.
• There needs to be more opportunities for speaking. The Speaking Assessment
prompts simply elicit translations. Why not have a blank sequence chain, and
have the students (whole class) identify the necessary parts and order of
conversation. Saludos-problema-discusión-solución-despedida. This way the
conversations they create are more spontaneous, authentic, natural, etc. and are
not simply translations of the prompt.
• This is a pilot, so obviously there are not sufficient activities yet.
• I had to hand create these as well. Too much info too fast.
• The oral exams need to be reworked. It essentially becomes a note taking,
translating, and reading activity. It does not prove speaking ability. Students need
to be able to speak with little or no prep time at this level.
Equity:
•

It is appropriate for our middle school students.

Alignment with Standards:
• Reading/writing and technology standards are not included.
Rating

Content

Instructional Organization Assessment
Design
of Unit
Materials

2 questions

4 questions

3 questions

1

2 questions

1

(strongly
disagree)

2

3

2

1

(disagree)
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Equity

Alignment
with
Standards

2 questions

1 question

3

9

4

3

1

1

9

10

8

5

7

2

5

3

6

4

6

4

(neutral)

4
(agree)

5
(strongly
agree)

Responses are based upon data reported on 7 Curriculum Evaluation Tool reports.

UNIT 3
Content:
• No comments received.
Instructional Design:
• Good use of recirculating old grammar and predicting new. Not enough time in large
classes for consistent, relevant, challenging work.
• I thought the culture content was a little thin in this unit.
Organization of Unit Materials:
• Needs better transition/explanation of how to relate 3 tenses authentically, and present
tense.
Assessment:
• Need more formative assessments.
• The BMA for Unit 3 really needs to be proofread and revised.
Equity:
• We could all use help with differentiating lessons daily.
Alignment with Standards:
• No comments received.
Rating

Content

Instructional Organization Assessment
Design
of Unit
Materials

2 questions

4 questions

3 questions

2 questions

Equity

Alignment
with
Standards

2 questions

1 question

1
(strongly
disagree)

2
(disagree)

3

6

2

4

4

10

7

5

7

1

6

3

6

1

3

4

(neutral)

4
(agree)

5
(strongly
agree)
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Responses are based upon data reported on 5 Curriculum Evaluation Tool reports.

UNIT 4
Content:
• No comments received.
Instructional Design:
• No comments received.
Organization of Unit Materials:
• No comments received
Assessment:
• The unit test was very difficult for the students. The questions were ambiguous and
indirect. Many of them were too tricky.
Equity:
• No comments were received.
Alignment with Standards:
• No comments received.

Rating

Content

Instructional Organization Assessment
of Unit
Design
Materials

2 questions

4 questions

3 questions

2 questions

Equity

Alignment
with
Standards

2 questions

1 question

1
(strongly
disagree)

2

1

(disagree)

3
(neutral)

4

3

2

1

(agree)

5

1

4

1

(strongly
agree)

Responses are based upon data reported on 1 Curriculum Evaluation Tool report.
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Attachment IV

French III Curriculum Pilot
Summary

The French III curriculum (2004) was revised during the summer of 2009 to reflect the new
National Standards for Foreign Language Learning and the Maryland State Curriculum for
World Languages. During the 2009 – 2010 school year, the curriculum writers piloted selected
units. The Office of World Languages collected data and determined that more revisions were
necessary. In July 2010, curriculum writers did another revision and 18 teachers in 16 schools
from all five geographical areas of the county piloted the entire curriculum.
Pilot teachers have been meeting throughout the 2010 – 2011 school year to analyze data from
the selected response and the speaking and writing performance assessments. Additionally,
teachers provided anecdotal data in the areas of content, instructional design, organization,
assessment, equity, and alignment with standards. Professional development was provided by the
Office of World Languages to acquaint teachers with AIM. Teachers learned to use the
curriculum side of AIM, how to revise an instructional activity in order to create an acceleration
or a mastery activity, and how to access test items in AIM. In addition, a representative from the
textbook company provided hands-on professional development that enabled teachers to access
all ancillaries, including online features of the textbook.
In March, four teachers along with central office staff met several times to make the final
revisions to lesson plans, lesson seeds, and performance assessments based on reported data.
These four teachers will be trained to deliver professional development on the revised curriculum
to all French III teachers in August 2011. The revised curriculum will be fully implemented
during the 2011 – 2012 school year at Sudbrook Middle Magnet School and at all high schools
with a French program. Staff from the Office of World Languages will continue to provide
professional development on the implementation of the written curriculum and to monitor daily
instruction. Revisions will be made as needed. Activities and test items will continue to be
created and added to AIM for all teachers to access.
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Attachment V
French III
Curriculum Pilot Evaluation
Research Questions:
1. To what extent was the pilot curriculum implemented as prescribed?
2. How did the professional development activities for pilot teachers enable teachers to deliver
the pilot curriculum?
3. What was the impact of the pilot curriculum on student achievement?
Research Question 1
To what extent was the pilot curriculum implemented as prescribed?
Outcome
Criteria
Measures Used
The percent of teachers
Pilot teachers will implement
Teachers will report
implementing stated criteria.
the revised Spanish III
implementing the pilot
curriculum as prescribed.
curriculum as intended.
• % completed all 3
assessment items
100% of teachers will
• % completing AIM
administer, per unit:
activities
• Response test
• % completing AIM
• Written performance
assessments
assessment
• % completing ALL
• Speaking performance
requirements
assessment
C & I Observations
100% of teachers will create
and submit, per unit:
Teacher Reports
• Three activities for
inclusion in AIM
• Three assessment items for
inclusion in AIM

Findings:
• All pilot teachers implemented the pilot curriculum as prescribed. Some teachers had
difficulty with the pacing and had to adjust the suggested time frame to ensure that the
objectives and KSIs were taught.
• One hundred per cent of the teachers administered the required assessments: the selected
response assessments, the written performance assessments, and the speaking performance
assessments. Fifty-nine per cent of the teachers submitted the activities and assessment items
for AIM. The percentage is higher since some items were submitted without names.
• Many teachers reported that the selected response assessments contained culture items that
were too discreet and suggested revising those items to align them more closely with the
theme statements and essential questions for each unit.
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Research Question 2
How well did the professional development activities enable teachers to deliver the pilot
curriculum?
Outcome
Criteria
Measures Used
Teachers will report and C&I
Teachers will implement
Teacher Feedback
staff will observe that the
learned strategies in their daily
professional development
instruction.
Teacher Focus Groups
sessions and activities
facilitated the delivery of the
C&I staff will observe explicit C & I Classroom Observation
written curriculum.
use of learned strategies
during classroom visits and
observations.

Findings:
• C and I observed that many teachers had difficulty creating assessments and activities for
AIM. In professional development sessions, teachers were trained on the activity types
(acceleration, instruction, and mastery) and learning preferences. Teachers also received
training on writing assessment items at different levels (knowledge, comprehension,
application, analysis, synthesis, and evaluation).
• A consultant from Holt McDougal trained teachers on using the ancillaries that accompany
the textbook that supports the curriculum. Teachers reported that they carefully selected
which ancillaries to use since some were not appropriate for delivering our curriculum.
• C and I staff observed teachers implementing strategies learned from the professional
development. Among them were an increase in the time both teachers and students used the
target language and the use of communicative activities in the form of information gaps that
required students to ask and answer questions to obtain information.
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Research Question 3
What was the impact of the pilot curriculum on student outcomes?
Outcome
Criteria
Measures Used
Students will meet the
80% of the students enrolled
Unit Tests
advanced intermediate
in the pilot course will pass
Performance Assessments
proficiency level, as defined
the selected response unit
by the American Council on
assessments with a grade of
the Teaching of Foreign
70% or greater.
Languages (ACTFL).
80% of the students enrolled
in the pilot course will score
75% or greater on the writing
and speaking performance
assessments in each unit.
Student enrollment in courses
required for advanced
placement courses will
increase.

The number of students
enrolled in Spanish IV after
being enrolled in (revised)
Spanish III.

Enrollment Data.

Findings:
• No data to report on the first item under criteria.
• In some units, students scored better on the writing performance assessment than they did the
speaking; in other units, the students scored better on the speaking. Teachers report that
student interest in the task determined how well they did.
• The enrollment data is not yet available. We anticipate that more students will take French IV
during the 2011 – 2012 school year than were enrolled for the 2010 – 2011 school year.
Next Steps:
Full implementation of French III will happen in August 2011 with the following changes:
• The selected response assessments will be given at the discretion of the classroom teacher
and can be changed or modified. According to current research and the recommendations of
both the American Council on the Study of Foreign Languages and the Maryland State
Department of Education, students will be evaluated on language production. The speaking
and writing performance assessments were revised to increase rigor and provide more
opportunities for students to use the language in authentic real world situations. The revised
curriculum guide includes performance assessment scoring rubrics like those used on the
advanced placement.
• Activities and test items in AIM reflect integration of the skills of listening, speaking,
reading, and writing. During the August professional development when the curriculum will
be rolled out to all teachers, the expectation will be that teachers use these items to enhance
their instruction in addition to textbook support.
• The Office of World Languages will continue to monitor the implementation of the French
III curriculum, collect performance assessment data, and revise the curriculum as needed.
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Attachment VI

French III
Anecdotal Data from Pilot Teachers
1
Strongly disagree

Unit

Content

1*

All 4s and 5s

2**

All 4s and 5s

3*** All 5s
4
5

2
Disagree

3
Neutral

Assessment

Instructional
Design
All 4s and 5s

Organization of
Unit materials
All 4s and 5s

All 4s and 5s

All 4s and 5s

All 3s, 4s, and
5s

All 4s and 5s

All 4s and 5s

All 4s and 5s

All 5s

All 5s

Equity

All 5s
All 5s
No data reported yet for these units.

* Data reported from five teachers.
** Data reported from one teacher.
*** Data reported from one teacher.
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4
Agree

1

5
Strongly disagree

Comments
Alignment
with Standards
All 4s and 5s
• Students
from feeder
school not
prepared.
• Activities
present a
variety of
strategies.
• Assessments
are more than
adequate.
All 4s and 5s
• Culture that
was assessed
was discreet.
All 5s

